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The purposes of this study were (1) to determine
selected demographic characteristics of master degree
graduates, who majored in school administration, and who
graduated from the Graduate Division of Education since
the 1976 Summer quarter through the 1981 Summer quarter;

(2) to ascertain the extent to which these graduates
perceived the courses of instruction in their academic
preparationas being relevant to subsequent educational
administration functions; and (3) to determine additional
courses of instruction, not in the present curriculum, that
these selected graduates perceived would be professionally
relevant to current educational administrative functions.
An extensive review of related literature
preceded both the formulation of the project and the
instrument used in the collection of data for this study.
iii

Names and the dates of graduation of graduates were
obtained from official files located in the Graduate Office,
Central Washington University.

Addresses of the graduates

were secured from the records of the Alumni Affairs Office,
Central Washington University.
A questionnaire, with an accompanying letter of
explanation and a self-addressed envelope, was mailed to

110 of the 115 graduates who graduated with M.Ed. degrees
(Administration) 1976-81.
Collected dat~ fr6m returned questionnaires were
grouped according to classifications and categories.
Seventy-six returned questionnaires were used as a source of
data for this study.
The graduate population was concentrated in the
Pacific Northwest Region of the United States.

(One-

hundred and five) or 91 percent of the graduate population,
and (72) of 95 percent of the respondents were located in
the state of Washington.
Respondents who have become practicing administrators
were predominantly male, of an average 37.6 years of age, and
were residents of Washington.

The administrative position

acquired most often by respondents was that of Principal
with forty-seven percent (36) of respondents being so
employed.

These principals had a mean of 9.4 years of

teaching experience, and an average of 5.3 years of administrative experience.
iv
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Respondents who reported as being employed in
)

educational positions other than administration were predominantly male, averaged 38 years of age, and had a mean
of 11.5 years of teaching experience.

(Eighteen) or 69 per-

cent of the graduates in this classification were employed
as classroom teachers.

Fifty percent (9) were employed in

secondary schools, and 50 percent (9) were employed in
elementary schools.
Only two of the respondents reported having left
the profession of education.
retirement.

One departure was due to

The other respondent was employed in a hospi-

tal executive position.
(Sixty) or 79 percent of the respondents felt that
the M.Ed.

(Administration) Program at Central Washington

University was better . or about the same

as

the programs

completed elsewhere by their colleagues or associates.
The quality of advisement was rated most highly by
the respondents.

Respondents also believed that personal

satisfaction was the most important outcome as a result of
their completion of the M.Ed. program.
(Sixty-seven) or 89 percent ·of the respondents felt
that the M.Ed.

(Administration) Program at Central Washing-

ton University did an excellent or good job in meeting their
expectations prior to entering the program.
The University's Internship Program and Advisement Program both received a very high frequency of
V
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favorable remarks that were included in the open ended
question section of the questionnaire.
There were frequent comments by respondents concerning the need for less theory and more practical work.
The subject of how to deal with stress and conflict resolution appeared to be one area that the respondents felt
should have greater emphasis in the program

curriculum.

Respondents identified the required course in the
M.Ed.

(Administration) Program with the highest degree of

perceived value a ·s

The Principalship.

The required couse

with the lowest degree of perceived value was School
Finance.
With respect to elective courses the respondents
believed that the Internship in School Administration was
the most valuable course in the curriculum.

The elective

course with the lowest degree of perceived value was
Philosophy of Education.
Although respondents may have rated a particular
course as relatively low as compared to other courses in
perceived value, this does not mean that the course is
viewed as having little to no value.
Several respondents felt there should have been
more opportunities to visit with practicing principals in
order to obtain current information.
Orientation to Computers was yet another area that a
number of respondents believed should be included as an
elective.
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Chapter 1
INTRODUCTION
No recent study has been made concerning graduates
from Central Washington Unviersity with a Master of Education degree, who specialized in school administration.

A

need for such a study that would compile and analyze current
demographic data was therefore recognized.
Education is in a constant state of innovative
change.

The demand for educational innovation has been

expressed in terms of current problems to be solved.
Educational adminstrators are constantly expected to provide relevant answers to the demand for increased effectiveness of schools (15:1-2).
In an effort to better prepare school administrators,
educational authorities in the past have attempted to bring
about a better understanding of the administrative process
by identifying the current components of administrative
function.

Fayol's analysis of the administrative process

in 1916 specifically categorized professional functions

into the five components of planning, organizing, commanding, coordinating, and controlling; Gulick, in 1937~
restated these as planning, organizing, staffing, directing,
coordinating, reporting, and budgeting in an effort to
clarify and to establish current relevancy (20:40).
1
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More recently there has been an increasing pressure
placed upon educational administrators to replace old
methods with modern technology, and to overcome current
problems in educational organization with the acquisition of
new skills and insights (3:13-14).

A major concern in

higher education has been in fulfilling the courses of the
curriculum, and in meeting the current professional needs
of the student (6:5).

In institutions of higher education,

emphasis has been placed upon selection of purposes designed
to consistently provide relevant programs of academic
preparation (5:245).
In summary, current data must be provided if
graduate education is to consistently maintain relevant
academic preparation.

In order to provide relevant programs

of academic preparation, graduate education must be subject
to continuous and comprehensive appraisal (4:1).
The following study was offered as a means of
providing insight regarding current strengths and weaknesses
of the school administration curriculum, as viewed by
selected graduates of the Division of Administration of
Central Washington University.

This study involved a

follow-up of graduates in education with a master's degree,
who majored in school administration, and graduated between
Summer quarter of 1976 through Summer quarter of 1981.
During this period of time 115 persons graduated from
Central Washington University with a master's degree in
School Administration (11).

3
Selected demographic characteristics were determined
to draw conclusions and profiles of the graduates according
to the following three classifications:
have become administrators,

(1) graduates who

(2) graduates who are in edu-

cational positions other than administration, and (3) graduates who are no longer in the education profession.
The second part of the study concerned perceptions
of selected master degree graduates regarding their
academic preparation.

The professional courses of instruc-

tion which comprise the school administration curriculum
served as a basis for recording the degree of value graduates believed their academic preparation had with respect
to current professional administrative duties.
A review of the definitions of educational administration revealed a common set of functions which involve
the carrying out of policies, the direction of efforts of
people working together and the maintenance of the organization Q0:40).

The areas of the professional field in

which these functions of the administrative process are
carried out were established as being synonymous with the
titles and contents of the professional courses of instruction which compose the school adminstration curriculum . at
Central Washington University (2:205-206).
Statement of the Problem
This study involved a follow-up of selected graduates in School Administration from Central Washington

4
University to determine demographic characteristics, and to
ascertain their professional perceptions regarding their
academic preparation.
Purpose _of the Study
The purposes of this study were (1) to determine
selected demographic characteristics of master degree graduates, who majored in school adminstration,

(2) to ascertain

the extent to which these graduates perceive the courses of
instruction in their academic preparation as being relevant
to subsequent educational administrative functions, and (3)
to determine what the respondents believed were the strong
features of the M.Ed.

(Adminstration) Program and (4) to

determine what areas of the program respondents believed
were in need of improvement.
Questions to be Answered
1.

What demographic characteristics did these

selected graduates collectively possess?
2.

Were the courses of instruction in the academic

preparation of school administrators perceived by these
selected graduates to be of value and relevant to current
administrative functions?
3.

Did graduates perceive that additional courses

of instruction should be added to the present school administration curriculum; and if so, what additional courses
were recommended?

5
Definition of Terms
Administrative positions.

Positions of educational

personnel which specifically bear the title

superintendent,

director, coordinator, supervisor of curriculum, supervisor
of instruction, supervisor of personnel, principal,
assistant or vice-principal.
Demographic characteristics.

Selected character~

istics of a specifically defined population which serve
to form an identifying profile:

sex, age, geographical

location of educational institution in which employed, educational position presently held, number of years employed
in education, number of years employed as an educational
administrator.
Professional administrative functions.

Educa-

tional functions which relate to the administrative process,
and can be described in terms of the following specific
components:

decision-making, planning, organizing, com-

municating, influencing, coordinating, and evaluating.
Professional educational courses of instruction.
Courses of instruction of the school administration curriculum which are descriptive of the professional areas of
educational administration by title and content.
The graduates.

Graduates, who graduated from

Central Washington University with a Master of Education

6

degree in school administration, from the Summer quarter of
1976, through the Summer quarter of 1981.
Importance of the Study
Since the Summer quarter of 1976, 115 persons have
graduated from Central Washington University in Ellensburg,
Washingto~ with a Master of Education degree in school
administration.

There was little current information

available concerning these graduates with respect to their
perceptions regarding the academic preparation in school
administration.
This study was believed to be of importance, in
regard to the extent to which these graduates perceived the
courses of instruction of the school adminstration curciculum to be of value to current adminstrative functions,
for the following reasons:
1.

All courses of instruction of the school admin-

istration curriculum are integral parts of a specialized
program which is designed to academically prepare students
to become educational administrators.
2.

The educational roles of school administrators

are continuously being redefined (3:14).
3.

Student percepti~ns often serve as an effective

means of program evaluation Q1:3).
It was believed to be important to the faculty of
the Central Washington University Graduate Division of
Education to have more information concerning the

7
demographic characteristics of these graduates for the
following reasons:
1.

Data obtained from a study of this nature can be

used in the counseling of students maj~ring in school
administration.
2.

Data analyzed according to characteristic

grouping provides valuable insight concerning graduate success and program effectiveness.
3.

Data of this nature can provide a basis for

future studies.
Graduate perceptions can also be useful in determining relevant new courses of study.

The past quarter

century of American education has been one of constant
urirest and change.

The fundamental structures of education

have been attacked by court orders in regard to finance
laws, school district organizational patterns, and student
legalities (18:9).

As one result of this unrest and

change, courses of instruction in school law have recently
appeared in the curricula of many educational instructions
of higher education; the need for legal knowledge currently
exists in the professional field.

Graduate courses also

in public speaking and in the sociology of education have
been recommended in follow-up studies conducted at other
institutions of higher learning (13:89).

8

Limitations of the Study
This study was limited to graduates of the Graduate
Division of Education with a Master of Education degree,
who majored in school administration, and graduated from
Central Washington University,·Ellensburg, Washington, from
the Summer quarter of 1976 through the Summer quarter of 1981.
Graduates from this institution during this specific
period of time were selected for use in this study for the
following reasons:
1.

The entire population of these selected grad-

uates could be surveyed in order to more correctly draw
conclusions based upon a valid representation.

No random-

ized sample was necessary.
2.

This population was within a five and one half

year period from the date of graduation to the initiation
of this study, and the graduates would be able to more
clearly recall their educational experiences in reference to
academic preparation than earlier graduates.
Design and Scope of the Study
The study was normative in design, and utilized a
questionnaire to gather data from the 110 selected graduates of the Graduate Division of Education.

The data were

statistically analyzed and reported according to (1) numbers
and frequency of response,
posite means.

(2) percentages, and (3) com-

The results of the analysis were summarized,

9

and conclusions and recommendations were made based.upon
the findings.

Chapter 2
REVIEW OF RELATED LITERATURE
Social changes have affected the total spectrum of
school operations requiring new effective administrative
skills.

Change situations currently of major concern

include problems stemming from integration, socio-economic
factors and changes in the nature of authority in our
society (7:18~19).

Additionally, the impact of the New

Federalism as espoused by the current federal administration has yet to have its total effect weighed in the
areas of public education.
Technological advances in our society have
brought about other recent changes in our educational system which have made it increasingly difficult to prepare
students in administration.

According to Knezevich, prepar-

ation programs for school administrators prior to 1950
stressed acquisition of skills and techniques in budget
making, schedul'ing, public relations, planning, finance,
business management, and school plant construction.

As

found in the development of law, medical, and engineering

.

preparatory schools, .emphasis was placed on skills and
insights garnered through experience.

These schools began

as apprenticeship programs defined as schools of
"empiricism."

Later twentieth century educators observed,
10
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described, and evaluated school practices to determine
weaknesses.

Based upon an analysis of data, scientific

practices were then introduced to this area of specialization in order to bring about a more efficient carrying
out of the functions of educational administrators (12:503505).

Educators have since learned the value of being able

to scientifically predict, anticipate, and plan in order to
be in a position to meet the technological and social complexities of the future.
Achievement scores of the mass school population
appear to have become lower directly in proportion to the
rise in social unrest and public discontent with education.
The educational process has become very complex, and a
need for strong effective educational leadership is apparent.
The provision of relevant academic preparations for educational leaders has become the sole responsibility of
institutions of higher learning.

An effective method

used by researchers in colleges and universities to gain
valuable insight regarding current principles, practices,
and problems in educational admini~tration has been through
the utilization of feedback from past graduates who have
become established in the professional field.

Data received

through this type of research has presented the opportunity
for intitutions of higher education to make relevant
changes in their programs of academic preparation.
Many of the related studies reviewed concur with
authoritative sources that the modern school executive
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functions in educational areas requiring conceptual,
technical, and human skills.

Conceptual skills appear to

be directly associated with knowledge, and serve as a
basis for the decision-making process.

Technical skills

have relied heavily upon a systems approach in

the past;

among the most widely advocated have been the planning,
programming, and budgeting system (PPBS), the program
evaluation and review technique (PERT), the critical path
method (CPM), and management by objectives (MBO).

Human

skills involve abilities to work with others in both the
formal and informal organization and as a member of the
staff and community.
Katz in his well known Harvard Business Review
article, "Skills of an Effective Administrator," also
divided the skills needed by administrators into three
broad categories which he calls technical skills, human
relations skills, and conceptual skills.
In his second skill category is human relations
and, as the term implies, these skills relate directly to
interpersonal, inter-group, intra-group and individualgroup aspects of the administrator's work.

Katz regards

these skills as important for middle-level administrators.
While not as easy to impart as technical skills, most
universities do have a variety of developmental opportunities available for students who wish to understand
this dimension of administration better or improve their

- - - - - ------ ..
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effectiveness in working with groups and individuals in
the organizational setting.
In the category of human relations skills one
aspect which seems critically important, but inadequately
at~ended, is the matter of conflict management.

Conflict

is ever present in organizational life today in all of its
manifestations i.e., interpersonal, intra-group, etc.
Katz has recommended that more attention be given to this
dimension of leadership preparation, including the process
of organizational change (14).
According to Gorton conflict is often inevitable
in an educational organization and to some extent it may
indicate that important changes are being proposed,
considered or implemented.

A complete absence of conflict

over a long period of time may suggest a stagnant organization and educational program.

On the other hand,

disruptive, continuous, or pervasive conflict is a sign
that all is not well within the organization.

This type of

conflict is deleterious to the emotional health of those
who are associated with the organizational objectives if
it is not successfully ameliorated or resolved.

The

administrator must take the initiative in identifying,
diagnosing and mediating this type of conflict (10).
Zeigler stresses that superintendents and other
administrators can learn that conflict is not necessarily
pathological.

Administrators have a tendency to regard

conflict as a symptom of a breakdown in the system.

By

14
treating it as such they unwittingly expand it.
is normal in all organizations.

Conflict

Its resolution requires

skill and patience; rarely does it require expertise

( 22: 31) .
Recently professors teaching educational administration at the University of Oklahoma used a goal prioritization process to develop a core curriculum for their
administrator preparation program.

They first developed a

needs sensing instrument to be administered to Oklahoma
school administrators to reveal their perceptions of the
educational needs of administrators.

A Q sort test was

developed requiring respondents to prioritize 36 program
goals.

After a pilot test, university faculty and grad-

uate students visited 314 Oklahoma administrators and
introduced, explained and administered the test.

The

highest ranked needs concerned personnel evaluation and
development, administrator legal responsibility, decisionmaking, and public relations (17:6).
Gorton believes that the staff evaluation program
has had a checkered past and continues to be perceived by
many as a necessary evil.

However, it can be an important

means not only of improving the staff, but also for
reaching specific personnel decisions--but only under
certain conditions.

Since it is likely that staff

evaluation will continue to be one of the school administrator's major responsibilities, it is essential that he
work to improve the program (9).
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Although professional challenges to community
norms represent one major source of potential schoolcommunity conflict, community challenges to professional
norms have also tended to lead to friction between a school
and its constituencies.

In recent years many parents and

community groups have grown increasingly dissatisfied with
the effectiveness of school programs, achievements and
personnel.

These individuals and groups reject the concept

that the school board should have sole responsibility for
the devel-opment of school policy and that other professionals in the school should be accountable to each other
and to the board of education.

Such parents and community

groups desire more meaningful involvement in the establishment and modification of school policies and in the
evaluation of the extent to which the school and its
personnel are meeting their responsibilities.

Thus

expectation represents a direct challenge to the professional norms of many educators and constitute a major
source uf school--community conflict (10).
Institutions charged with the responsibility of
training tomorrow's school administrators must be ever
mindful of the demands and requirements of the future . .
Seagren and Geering ask the following questions:
Do institutions preparing educational administrators
have their eyes on the future? Do they perceive that
men and women graduating right now will lead people in
the world of the 1990s and beyond the year 2000 when
starvation on our doorstep, energy-famine, unemployment,

16
redundancy, zero population growth, will be at their
peak? Are students taught to think about ethical
issues of the future?
There seems to be little attempt to help educational
administrators critically evaluate themselves, to develop
skills in managing the human systems in which they work
and to creatively solve organizational conflicts and problems.

Seagren and Geering believe that until this

happens, there will be little permanent change in the
functioning of schools and the human systems within them
( 16) .
Once again looking to the future Toffler believes
that the transfer of work into the home may well be the
single most important long term impact on existing schools.
It will alter the function of both the teacher and the
school.
Over a period of ten to twenty years, we will see
a significant transfer of work from off{ce and factory
directly back into the home.

The reasons for this are

that commuting systems are intolerably overstressed.

The

cost of gasoline, transportation--energy in general--makes
commuting uneconomical.

At the same time these systems

enter crises suddenly a new technology arrives--cheap .
home computers, cheap telecommunications, word processing,
optical scanning--a whole array of new technology makes it
possible to transfer certain jobs now done in the office
and factory back to the home.

)
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With the shift of work back into th e home will
come some shift of education back to the home (19:27).
My review of related literature concludes in a more
philosophical vein for if we are to deal with the future in
an enlightened and responsible m.anner we must have some
understanding of the past.

Whitehead identified the

inability to act as an educational problem, he said that
Education is the acquisition of the art of the utilization of knowledge.
It's not a question of quantity
of ideas, but rather of how people use ideas.
Overspecialization causes people to focus only on their
own microscopic areas of knowledge.
This leads to
pursuing some technology without asking the question,
"Why?" Concern is with how to do something better;
seldom do we reflect, "Should it even be done? (1:18)
According to Achilles, many want the designation
"Professional" without the first grounding which the
humanities can provide.

Humanism is taught primarily by

example; its traditions derive from literature, history,
the arts and philosophy.
The ideal curriculum embraces much of the wisdom of
the past and draws relationships to the present.

In this

sense, humanism emphasizes the importance of tradition,
self discipline, standards and values in fostering the
growth of individuals who may thereby attain happiness.
is not easy.

It is done through discipline, selection,

judgement, dialogue and attention to the individual.
person must be consciously responsible for idividual
improvement.

This

Individual improvement may be enhanced

'

through a procedure of self evaluation (1:22).

- - -- -

-- .. -·- - --

Each
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In summary, a review of related literature suggested
(1) preservation of courses of instruction which have proven
to be effective in preparing educational administrators
academically for professional administrative duties, and
(2) the need to focus attention to the demands and possibilities of the future in providing expertise and specialization for tomorrow's educational administrators.

Chapter 3
METHODOLOGY
The purpose of this study was to conduct a followup of 115 graduates from the Graduate Divison of Education who majored in school administration to determine
selected demographic characteristics of the graduates, and
to ascertain their professional perceptions regarding
academic preparation and additonal courses of instruction
not presently in the curriculum that may be required.

The

population involved in this study, the instrument used to
collect data, and the procedures used in the analysis and
reporting of data are described in this chapter.
The Population
This study was limited to graduates with a Master
of Education degree, who majored in school administration,
and graduated from Central Washington University, Ellensburg, Washington since the Summer quarter of 1976, through
the Summer quarter of 1981.

The 110 graduates selected

for this ·study represented nearly the total numbei of
115 students graduating in this specialized area of the
curriculum during the above mentioned time frame.
Addresses could not be found for five of these graduates.
19
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The names and the dates of graduation were
recorded from files located in the Graduate Office, Central Washington University.

The addresses of the grad-

uates were secured from the records of the Alumni Affairs
Office, Central Washington University, and with the aid
of statewide city telephone directories.
One hundred and seventy-five questionnaires were
printed, and a code number was assigned to each form to
aid in group tabulation of data.

One hundred and ten

questionnaires with an accompanying letter of explanation
(Appendix A) and a self-addressed, stamped envelope were
mailed to the selected graduates on January 25, 1982.
These questionnaires were mailed using first class postage.
Fifty of the questionnaires had been completed and returned
by February 10, 1982.

More current addresses for five

graduates who were not originally reached were secured.
On February 11, 1982, 60 questionnaires with the original
cover letter, a follow-up letter (Appendix C), and a self~
addressed, stamped envelope were mailed to the graduates
from whom a response had not been received.

The result

was an additional return of 26 completed questionnaires by
the end of February 1982.

A total of seven of the 110

graduates could not be located.

These questionnaires were

returned by postal authorities marked "Return to Sender."
Therefore, of the questionnaires mailed to 110 graduates
who had majored in school administration, D6) or 74 percent
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were returned.

This figure of O@ or 74 percent, was used

as a source of data for this study.
The Instrument
An extensive review of related literature preceded
the formulation of the instrument used in the collection
of data for this study.

A questionnaire format (Appen-

dix B) was selected for use as objectivity was a major
concern in regard to the responses of the g~aduates.

The

format was designed and developed with guidance from the
graduate committee members concerning specific questions
to which responses were desired.
The instrument consisted of two major sections.
The first section (Part I) requested information concerning
selected demographic characteristics of the graduates
according to three classifications:
become educational administrators,

(1) graduates who had
(2) graduates who were

in educational positions other than administration, and
(3) graduates who were in school administrative positions
prior to receiving their M.Ed. degree.

The select~d

demographic characteristics requested were as follows:
date of graduation, sex, age, present educational positon,
type of school district where internship was completed,
number of years of teaching experience, and number of years
employed as an educational administrator.

This information'

was then compiled and condensed to draw conclusions and
identifying profiles according to the three classifications.
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The second section (Part II) of the instrument
concerned the extent to which the selected graduates perceived the professional courses of the school administration
curriculum to be of value and relevant to current administrative functions.
rhe courses were arranged according to four groups:
(1) required courses of instruction found to be of exceptional value (2) required courses found to be of low value,
(3) elective courses of instruction found to be of
exceptional value and (4) elective courses of instruction
found to be of low value.

Respondents were, in each case,

asked to list these courses in alphabetical order of
relative priority with "a" being both "most exceptional"
and "of low value."
Analysis of Data
The collected data from the returned questionnaires
were grouped according to classifications and categories,
and were statistically analyzed utilizing an electronic
calculator.

The findings regarding demographic character-

istics were reported in appropriate tables according to
(1) numbers of respondents and (2) percentages, and (3) composite means.

The perceptions of the respondents regarding

academic preparation were reported in tables according to
(1) frequency of response,
means.

(2) percentages, and (3) composite

Perceptions reported by the respondents who had

become administrators and respondents in educational
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positions other than administration, were analyzed.

The

results of the analysis were described, compared, and
interpreted to form the basis for conclusions and recommendations contained in the final chapter of this study.

)

Chapter 4
RESULTS OF THE STUDY
Demographic characteristics of the Respondents
Presented in this chapter of the study are the
findings and analysis of biographical data according to
three sections:

( 1) distribution of the respondents,

( 2)

the respondents by classification, and (3) profiles of the
respondents.

The respondents were classified accordingly:

respondents who have become educational administrators,
respondents who are in educational positions other than
administration, and respondents who are no longer in the
education profession.
Distribution of the Respondents
The graduate population was predominantly concentrated in the Pacific Northwest Region of the United States.
(One hundred and five) or 91 percent of the graduate population, and (seventy-two) or 95 percent of · the respondents
were located in the state of Washington.
Sex Differentiation of Respondents
Of the 115 Master of Education degrees in school
administration conferred by the Graduate Division of Education during the period covered by this study (eighty-six
or 75 percent were earned by males, and (29) or 25 percent
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were earned by females.

Of the 76 returned questionnaires

used as a basis for this study, (54) or 71 percent were
received from males, and (22) or 29 percent were returned
by females.
Respondents by Classification
An investigation of the total number (76) and percentage (100.00) of the respondents revealed that 63 percent
(48) reported according to specific categories of positions
that they were employed in administrative positions as
either a Superintendent, principal or assistant principal.
(Thirty-six) or 75 percent of the respondents in this
classification were male, and 25 percent (12) were£emale.
The respondents in positions other than Superintendent,
principal or assistant principal totaled 34 percent (26) to
form the second classification.

In this classification, 73

percent (19) of the respondents were male and 27 percent (7)
were female.

The third classification of respondents con-

sisted of graduates who were no longer in the education
profession.

Of the 3 percent (2) of the total number of

respondents in this classification, 100 percent were male.
Respondents by Internship and Credentials
(Seventy) or 92 percent of the respondents have
completed their internships.

(Eighteen) or 26 percent of

the respondents completed their internship in an urban
school district.

(Twenty) or 28 percent completed their

internship in a suburban school district and (32) or 46

..
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percent of the respondents completed their internship in a
rural school district:
(Forty-five) or 44 percent of the respondents hold
Provisional principals credentials while
(Twenty~eight) or 27 percent of the respondents held
standard principals credentials.
(Twenty-eight) or 100 percent of the respondents who
held standard principals credentials completed the require- .
ments through Central Washington University.
(Four) or 6 percent of the

respondents who com-

pleted their Internship in a rural area are now employed
as administrators in an urban or suburban area.
(Eleven) or 16 percent of the respondents who completed their Internship in an urban or suburban area are
now emplbyed as administrators in a rural area.
Respondents were asked if they had ever been
employed in a position where their M.Ed.
Degree has been necessary.

(Administration)

(Forty-eight), 63 percent

replied in the affirmative and that they were now so
employed.

(Five), 7 percent replied in the affirmative

that they have been so employed, but not now.

(Twenty-

three), 30 percent of the respondents replied that they
have never been so employed.
(Fifty-two) or 68 percent of the respondents replied
that they are now or have previously been employed in school,
administration positions.

.
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Of that number (24) or 46 percent said their
employment is now or was previously at the elementary
school level.

(Twelve) or 23 percent said their employment

is now or was previousli at the Junior High level.

And

(16), 31 percent of those respondents said their employment
is now or was previously at the Senior High School level.
Respondents in Administration
Sex Differentiation.

Of the 52 respondents in edu-

cational administration positions 71 percent (37) were male,
and 29 percent (15) were female.
Prior Experience in Administration.

Thirty-eight

percent (29) of the total number of respondents had
previously been in a school administration position prior to
receiving their M.Ed.

(Administration) .degree.

Demographic Characteristics of the Administrators.
(Forty-eight) oi 63 percent of the respondents were educational administrators.

Seventy-five percent (36) of the

respondents in this classification were male, and 25 percent
(12) were female.

(Twenty-six) or 34 percent of the

respondents were in educational positions other than administration, and 3 percent (2) were no longer in the education
profession.
·The position most often acquired by the respondents
in administration was that of Principal.

(Thirty-six) or

47 percent of the respondents in administration had become
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school principals.

(Eleven) or 14 percent of the respond-

dents had become assistant or vice-principals.

Two of the

respondents were Superintendents and the remainder were in
a variety of administrative positions ranging from a Director of Special Education to a Director of Athletics.

The

respondents in other educational positions other than administrative positions were largely employed as elementary and
secondary school classroom teachers.
Mean Ag e, Sex and Years of Educational Experience.
Male principals ranged from (30) to (48) years of age with a
mean of 37.6.

Fe,male pri,ncipals ranged from (29) to (47)

with a mean of 39.

Male assistant/vice-principals had a

mean age of 35 while female assistant/vice-principals also
had a mean a ge of 35.
The respondents in all of the administrative categories combined were of an average 37.2 years of age.

The

principals had served an average of 14. 7 years in education.
The average number of years educational experience
for the administrators in all categories combined was 12.6.
Sex and Mean Years of Administrative Experience.

Of

the respondents who had become principals (25) were male and
(11) were female.

The assistant/vice-principals were

primarily male and had a mean of 11.5 years of school
administrative experience.

The female respondents in admin-

istration positions other than principal and assistant
principal reported a mean of 2.6 years of administrative
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experience.

This low figure may, in part, be explained by

the fact that (7) of the (21) female respondents in this
category stated they had no previous school administrative
experience.
Respondents In Other Educational Positions
Of the 26 respondents in educational positions
other than administration 69 percent (18) were employed as
classroom teachers.

Fifty percent (9) were in Secondary

schools and 50 p~rcent (9) were employed in elementary
schools.
female.

Sixty-seven percent were male and 33 percent were
Fifty percent of both males and females were

teaching in elementary schools.
Mean Age and Educational Experience
The mean age of the male respondents in educational
positions other than administration was 39, and the mean age
of the female respondents was 37.

The male respondents in

this classification reported a mean of 12 years of teaching
experience, and the female respondents had a mean of 11
years teaching experience.

The overall mean age was 38, and

the respondents in educational positions other than administration reported a combined mean of 11.5 years of educational experience.

- ----------------- ----·-- ·-
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Respondents No Longer in Education
Only two of the respondents were found to be no
longer in the education profession.
Profiles of the Respondents
Respondents in Administration.

The respondents who

have become administrators were predominantly male, of an
average 37.6 years of age, and were residents of Washington.
The administrative position acquired most often by the
respondents was that of Principal.

Forty-seven percent (36)

of the respondents were employed as principals.

These

principals had a mean of 9.4 years of teaching experience,
and an average of 5.3 years of administrative experience.
Respondents in Other Educational Positions.

The

respondents who reported as being employed in educational
positions other.than admi~istration were predominantly male,
of an average 38 years of age, and had a mean of 11.5 years
of teaching experience.

(Eighteen) of 69 percent of the

graduates in the classification were employed as classroom
teachers.

Fifty percent (9) were employed in secondary

schools, and fifty percent (9) were employed in elementary
schools.
Respondents No Longer in Education.

Only two of the

respondents reported having left the profession of education.
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One departure was due to retir~ment.

The other respondent

was employed in a hospital executive position.
Perce

Res ondents
Prepa ra tion

The findings and analysis of data contained in the
following section pertain to perceptions of the selected
graduates in reference to their graduate academic preparation at ·Central Washingt6n University.
Respondents were asked to compare the M.Ed.

(Admin-

istration) Program at Central with that of colleagues or
associates who completed the program elsewhere.

(Forty-four)

or 58 percent of the respondents said that Central Washington University's course of study was about the same as that
of other colleagues in school administration and (16) or
21 percent said that it was better.

(Three) or 4 percent

said that Central Washington University's course was not
as good while (13), 17 percent did not feel qualified to
respond.
Respondents were asked if they would recommend the
M.Ed. program at Central Washington University to their
friends.

(Fifty) or 66 percent of the respondents replied.

yes, with no reservations.

(Twenty-six) or 34 percent'

replied yes with reservation and zerb percent indicated that
they would not recommend Central Washington University to
their friends.
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The respondents were asked to rate the quality of
selected M.Ed.

(Administration) program elements.

elements were (a) instruction, (b) facilities,
offerings,

The

(c) course

(d) advisement, and (e) individual study.

Respondents were asked to characterize each of these elements
from excellent to above average, average, below average and
poor.

As indicated in Table 5, advisement was rated most

highly by students;

(34) or 45 percent of the respondents

cited advisement as being excellent.

Among the remaining

elements, instruction, and course offerings were both
ranked reasonably well by the respondents.

(Forty-three)

or 57 percent of the respondents rated instruction as above
average and (43) or 56 percent of the respondents rated
course offerings as above average.
The respondents were asked to indicate the extent
to which the M.Ed. Degree in Administration contributed to
specific occupational and personal outcomes.

Respondents

were asked to indicate if the degree had been a major
factor, som~what influential, or of little influence in:
(a) enhancing their ability to obtain a job,

(b) preparing

for a specific job, · (c) enhancing ability to compete in the
salary competition,

(d) personal satisfaction, and (e)

preparing for employment.

In reviewing Table 6 where this

information is presented it is readily apparent that the
M.Ed. Degree contributed most extensively to the personal
satisfaction of the graduates.

(Sixty-two) or 82 percent of

the respondents indicated that the degree was a major factor

-
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in their own personal satisfaction.

Next in order of

importance was the preparation for future employment where
(47) or 62 percent cited the M.Ed. Degree as being a major
f ac.tor.
The respondents were next asked to what extent did
the M.Ed.

(Administration) Program at Central Washington

University meet with the expectations they had prior to
entering the program.

There were four .choices given to

the respondents ranging from excellent to good, fair and
poor.
(Twenty-four) or 32 percent of the respondents said
that the M.Ed.

(Administration) Program at CWU did an

excellent job in meeting their expectations prior to
entering the program.

(Forty-three) or 57 percent said

that the program did a good job in meeting their expectations while (9) or 11 percent said that the program did a
fair job in meeting their expectations prior to entering
the program.

No rating of poor was given by the respondents.
of

Presented in this portion of the study are the
findings and analysis of data pertaining to both required
and elective courses of instruction which are included in the
present curriculum of the M.Ed.

(Admini~tration) Program at
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Central Washington University.

The data were reported

according to frequency of response.
First the respondents were asked to list the required
course in the M.Ed.
to be of most value.

(Administration) Program that they found
These required courses were listed by

the respondents in alphabetical order of priority with "a"
being the most valuable required course.

The most frequent!~

listed course in this category was Ed. 586, The Principalship.

Of the 74 individuals who responded to this question

(23) or 31 percent l~sted this coutse in the first posi~ion
of value.

The second most frequently listed course in the

"a" position was Ed. 580, Educational Administration.
(Fourteen) or 19 percent of the respondents felt this course
to be the most valuable required course in the program.

The

third most frequently listed course in the "a" position was
Ed. 500, Educational Research and Development.

(Nine) or 12

percent of the respondents felt this course to be the most
valuable course in the program.

The fourth most frequently

listed in the "a" position course was Ed. 561, School Supervision.

(Eight) or 11 percent of the respondents felt this

course to be the most valuable course in the program.

The

frequency of course listings indicating relative degrees of
value "a" through "c" that respondents attached to the
required courses in the program are presented in Tables 7
through 9.
The respondents were then asked to list the required
courses in the program with the lowest degree of perceived
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value.

Again the required courses were to be listed by

the respondents in alphabetical order of priority with "a"
being the required course in the program with the lowest
degree of perceived value.

The most frequently listed

course was Ed. 581, School Finance.

Of the 71 respondents

to this question (17) or 24 percent listed this course as
having the lowest degree of perceived value.

The second most

frequently listed course in the "a" position was Ed. 500,
Educational Research and Development.

(Eleven) or 15 percent

of the respondents felt this course as having the lowest
degree of perceived value in the program.

The third

most frequently listed course in the "a" position was
Ed. 552, Advanced Human Growth and Development.
)

.

(Seven) or

10 percent of the respondents felt this course as having the
lowest degree of perceived value.

The fourth most fre-

quently listed course in the "a" position was Ed. 504,
Advanced Educational Statistics.

(Four) or 6 percent of

the respondents felt this course as having the lowest degree
of perceived value.

The frequency of course listings

indicating relative degrees of value "a" through "c" that
respondents attached to the courses having the lowest degree
of perceived value are presented in Tables 10 through 12.
Next, the respondents were asked to list the elective
course in the program that they found to be of most value.
The most frequently listed course was Ed. 693, Internship in
School Administration.

Of the 62 respondents to this

question (23) or 37 percent cited this · course in the "a" or
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first position of value.

The second most frequently listed

course in the "a" position was Ed. 560, Observation and
Interview Skills.

(Eight) or 13 percent of the respondents

felt this course to be the most valuable elective course
in the program.

The third most frequently listed course in

the "a" position was Ed. 487, Group Processes and Leadership.
(Six) or 10 percent of the respondents felt this course to
be the most valuable course in the program.

The fourth most

frequently 1 ist'ed course in the "a" position was Ed. 506,
Educational Futurism.

The frequency of course listing

indicating degrees of value that respondents attached to
the elective courses are presented in Tables 13 and 14.
Finally the respondents were asked to list the
elective courses in the program with the lowest degree of
perceived value.

Again the elective courses were to be

listed by the respondents in alphabetical order of priority
with "a" being the elective course in the program with the
lowest degree of perceived value.

The most frequently

listed course was Ed. 467, Philosophy of Education.

Of the

45 respondents to this question (9) or 29 percent listed
this course as having the lowest degree of perceived value.
The second most frequently listed course in the "a" position
was Ed. 583, School and Community.

(Six) or 19 percent of

the respondents felt this course as having the lowest degree
of perceived value in the program.

The third most fre-

quently listed course in the "a" position was Ed. 566,
Evaluation of the School Program.

(Six) or 19 percent of
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the respondents felt this course as having the lowest
degree of perceived value.

The fourth most frequently cited

course in the "a'i position was Ed. 487, Group Processes and
Leadership.

(Three) or 9 percent of the respondents felt

this course as having the lowest degree of perceived value.
The frequency of course listings indicating relative degrees
of value that respondents attached to elective courses having
the lowest degree of perceived value are presented in Tables
15 and 16.
Perce

Presented in the following section are the general
comments of respondents regarding what they perceived to be
the strong features of the M.Ed.

(Administraion) Program at

Central Washington University.
In Section II of the questionnaire respondents were
asked the following question:

What do you think were the

strong features of the Program?
Part I of this section contains a numbered consolidation of respondents' answers and comments regarding this
question.

In some cases the same respondent is responsible

for more than one numbered comment.

In each case the

respondent's position in education and the year they received
their M.Ed.

(Administration) Degree follows their final

comment.
Part II of this section contains some observations
and general comments regarding the respondents' answers.

-
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Part I
Consolidation of Respondents' answers and comments
regarding the question:
What do you think were the strong features of the
Pro'gram?
1.

"Areas of study that correlated directly to the job-school finance, the Principalship."

2.

"Central does a good job of getting out into the field."
. (Principal) (1976)

3.

"Ed. Admin. Class taught by Dr. Romine."
(Principal) (1976)

4.

"Excellent advisement. Dr. Ruebel, Crum and Potter
were terrific in working toward my goals with me."
(Principal) (1976)

5.

"Dr. C. Romine provided very valuable experience and
useful information. Dr. Ruebel was always available
for advice and assistance."
(Assistant Principal) (1976)

6.

"Excellent visiting instructors in the summer program."
(Business MgL, Hospital) (1976)

7.

"The smallness enabled personal contact with staff to
seek individual advisement."
(Director of Special Services)
(1976)

8.

"Dr. Roy Reubal to a certain extent."
(Principal) (1976)

9.

"Charly Romine's Ed. Admin, was the strongest introduc-'
tory class I've ever taken."
(Principal) (1976)
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10.

"Visiting professors who had worked in programs
recently or who were currently working in programs."
(Principal) (1976)

11.

"Helpfulness and caring of education staff at Central."
(frincipal) (1976)

12.

"I had excellent advice from Wes Crum and Roy Reubel-excellent service and advice from CWU when seeking job
info. help."
(Principal) (1976)

13.

"Excellent to above avg. overview of school admin. and
the internship experience."
(Principal) (1976)

14.

"Dr. Crum was very helpful and supportive. He got to
know each person as an individual. We w~re allowed
quite a bit of flexibility in course choices and thesis
topics."
(Principal) (1977)

15.

"Good counseling and supervision from Dr. Reubel and
Dr. Crum."

16.

"Internship."
(Principal) (1976)

17.

"Excellent advisors"

18.

"Emphasis in course work areas to give well rounded
aspect to school Admin."

19.

"Year of internship in school admin."
(Principal) (1977)

20.

"The professionalism of the University and the expectations set by staff and degree requirements."
(Principal) ( 1976)

21.

"Summer programs offered by current school administrators gave me a more realistic view of the job that a
school administrator deals with daily.
It gave me a
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healthier respect for administrators, made me more
demandin·g and made me realize it wasn't the 1 ife for
me."
(Teacher) (1976)
22.

"Well organized Ed. Dept. Most profs were well prepared for classes."
(Teacher) (1977)

23.

"Enjoyed working with advisor--Dr. Goetschius."
(Principal) (1977)

24.

"The strongest feature of my program was the Intern
year."
(Principal) (1976)

25.

"The Advisement"
(Principal) ( 1977)

26.

"Many realistic practices were discus~ed.
There was
close supervision and many experiences provided during
my internship. A very complete and comprehensive notebook of admin. notes and forms was required of every
Intern. The assistance from the professors at
Central was very thorough, individualized and interesting to me as a student."
(Principal) (1977)

27.

"The guest profs for the summer as Dr. Romine and
Dr. Southall. They brought the 'real world' to class
rather than the 'theoretical world.'"
(Principal) (1976)

28.

"Advisors and teaching staff at Central."
(Assistant Principal)

(1977)

29.

"Overall good quality of instructors."

30.

"Classes offered met needs of new administrators."
( Pr:incipal) ( 1978)

31.

"The philosophy of administration."
(Superintendent)

(1978)
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32.

"Good assistance by most instructors."
(Athletic Director)

(1976)

33.

"The strong features were the few outstanding instructors i.e., Robinson--Romine. They were prepared and
well organized.
Individuals in Ed. Department were
friendly and helpful.
Committee members were very
helpful.
( Principal) ( 1978)

34.

"The instruction in most cases made the courses a
success.
Content and adopted text (philosophy)
were the strongest points in the required courses."
(Associate Executive) (1978)

35.

"The strong features of the program were the top
quality instruction and the choice of instructional
materials and approach.
Instruction and 'committee'
members were very helpful and demonstrated a genuine
interest in the candidates."
(Principal) (1978)

36.

"Administrative Internship and the program as it was
conducted and supervised in the early 70's. Seminars,
conferences, speakers and personal contacts and
advice provided by Wes Crum were invaluable."
(Principal) (1978)

37.

"Dr. Romine's class, Educ. Admin. and the Internship
Program."
(Teacher) (1978)

38.

"Internship program."
(Assistant Principal)

(1978)

39.

"Some of the outside instructors brought in for the
summer with first hand experience and knowledge of
what was happening in education."
(Teacher) (1978)

40.

"Good leadership--sincere desire to help the student."
(Assistant Principal) (1977)

41.

"Several of the visiting professors were strong
instructors."
(Principal (1979)
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42.

"Coming out of the program (the Internship especially),
I felt confident to take an elementary principal's
position."
(Principal) (1979)

43.

"Individual attention--counseling so to speak and the
instructors who were actually employed, doing what
they were teaching. The 'real world' approach if you
will.
School law was a class I took which was the
most valuable course I took."
(Assistant Principal) (1979)

44.

"Good follow thru w/my committee and Internship for
principal ship."
(Teacher) (1979)

45.

"The professors in the courses were willing to spend
time with me outside of class."
(Teacher) (1979)

46.

"Any class where we had direct contact with an
administrator in the field."
(Assistant Principal) (1978)

47.

"An excellent system of advising. Coursework was not
management oriented--but rather designed to get
principals involved with teachers, kids and community."
(Principal) (1979)

48.

"Good Teachers."
(Teacher) ( 19 7 7)

49.

"CWU tried to give the student a very practical and
knowledgeable background for becoming a principal."
(Teacher) (1978)

50.

"Camaraderie of fellow students--bringing together
leaders in education from various School Districts
and types of programs."
(Principal) ( 1979)
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51.

"Instructors who were brought into classroom that
were actual principals--on the job experience that
could be easily related to us as students."
(Assistant Principal) (1979)

52.

"A good selection of courses--a variety of areas."
(Teacher) ( 1980)

53.

"Care and concern for the welfare of students on
behalf of some of the instructors. The flexibility
of bringing in authorities on areas which the
instructor was not well versed.
(Assistant Principal) (1980)

54.

"Lots of curriculum choices as well as administrative
choices."
(Principal) (1980)

55.

"A variety of supervision and evaluation courses."
( Principal ) ( 1980)

56.

"Emphasis on human relations skills."
(Assistant Principal)

57.

"Theoretical knowledge."
(Principal)

(1980)

(1980)

58.

"Most faculty and chairmen of Department, help
secured and quality of help. Off campus instructors
who are employed as administrators in Districts."
·
(Teacher) (1980)

59.

"Your staff. Those instructors causing the most
learning were genuine y interested in the student,
and the subject they were trying to GOnvey . I
believe that the instructor not the subject ar e a
is the pivotal ingredient."
(Program Director) (1981)

60.

"Flexibility of locations (for taking classes), openess
of professors--availability to students, opportunity
available for motivated students."
(Teacher) (1981)
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61.

"The information was practical and up to date.
Problem solving classes were especially useful."
(Principal) (1981)

62.

"The personal attention students receive from their
instructors."
(Assistant Principal) (1981)

63.

"Individual help by members of the Education Dept."
(Superintendent) (1980)

64.

"The strengths of instruction as far as I'm concerned.
Particularly those people interested in remaining
current with what's going on in education today."
(Principal) (1981)

65.

"Central's good old boy net work."
(Teacher) (1981)

66.

"The staff."
(Teacher) (1981)

67.

"I have had a super program at Central because people
cared enough to give the little extra that makes the
critical difference. Without your guidance, encouragement and help, I wouldn't feel as positive about the
program as I do.
I'm a positive supporter because
you folks cared! Thank you."
(Teacher) (1981)

68.

"Some professors sincerely wanted and tried to put
meat in their courses."

69.

"Courses offered could be good (if taught well)."

70.

"Good balance in the curriculum."
(Principal) (1981)

71.

"Personal atmosphere."

72.

"Availability of course offerings around the state."

73.

"Helpfulness."
(Principal) (1981)
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74.

"A wide variety of classes were offered in the field
to give a broad background."
(Teacher) (1979)

75.

"Flexibility in scheduling."
(Principal)

76.

"School law"

77.

"Cohesive Spirit of candidates."
(Counselor)

( 1976)

(1981)

78.

"Instructors and access to them."

79.

"Admin. class phil osophy--human oriented."
(Teacher) (1981)

80.

"Internship, the instructors who were practicing
administrators rather than full-time profs were
valuable, I felt."
(Teacher) (1981)

81.

"The strong internship and responsibility given by
the district."
(District Curriculum -Director)
(1978)

Part II
Observations and General Comments regarding respond~
ents' answers.

Although many of the respondents' answers

wera diverse there nevertheless seemed to be several underlying themes that were repeated over again by a number of
respondents with surprising frequency.
One such comment revolved around the personal
attention that many of the respondents felt that they
received from various members of the faculty.

Comments such
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as "friendly," "always available," and "a sincere desire to
help the student," speak well for the leadership traits
demonstrated by the faculty in general.

Since the major

thrust of the administration program deals with training and
developing educational leaders it would app e ar ·that the
faculty has been extremely effective in transmitting this
very important human relations skill to the student
through personal example.
The University's Internship program likewise
received a very high frequency of favorable remarks from
the respondents.
Finally, it appears that Central Washington Univer~
sity's program of visiting professors who present classes
from time to time on the campus, but mainly during the
summer quarter bririg with them a good deal of first hand
current information that has been well received by the
respondents.
Perce tions of Res o ndents Re ardin
A mi ni st ration Program i n Nee

Areas of the M.Ed.
o - I mprovement

Presented in this portion of the study are the
general comments of respondents regarding what they perceived to be the areas of the M.Ed.

(Administration) Program

at Central Washington University in need of improvement.
In Section II of the questionnaire respondents were
asked the following question·:

What are the areas of the

program which need improvement?

-·

..... -,.-

·--··--
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Part I of this section contains a numbered consol idation of re~pondents' answers and comments regarding this
question.

In· some cases the same respondent is responsible

for more than one numbered comment.

In each case the

respondent's position in education and the year they
received their M~Ed.

(Administration) Degree follows their

final comment.
Part II of this se~tion contains some observations
and general comments regarding the respondents' answers.
Part I
Consolidation of Respondents' answers and comments
regarding the question:
"What are the areas of the Program in Need of
Improvement?
1.

"More emphasis c:in evaluation of school personnel."

2. "Should be more practical opportunities directed
toward the job and less theory."
(Principal) (1977)
3.

"Need current administrators to provide reality to
instruction--relevant instruction."
(Principal) ( 1977)

4.

"Preparation needs to include more realistic on-thejob pressures and how to cope with the stress and
demands put on by the public."
(Principal) (1976)

5.

"Need legal updates and instruction."
( Assistant Principal)

( 1976)
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6.

"At the time I was in the program there was too much
friction between Psych. and Ed. depts. concerning
their duel purpose classes."
(Business Manager of Hospital)

(1976)
7.

"More opportunities for field experience in areas other
than chosen field (i.e., elementary for secondary
majors etc.)"
(Principal) (1976)

8.

"More current information on school curriculum, school
finance, school discipline.
Spell out expectations
of thesis and orals. Spec. ed. classes need to be
required.
ITIP needs to be required."
(Principal) (1976)

9.

"The area that needs to be improved deals with
supervision--specifically teacher evaluation.
(Principal) (1976)

10.

"A greater emphasis on fiscal and practical matter
in Education."
(Principal) (1976)

11.

"Better relationships with public s·chools to improve
the internship experience."
(Principal) ( 1976)

12.

"Additional opportunities for the field experience,
visitations to the Legislature when in session and
guest speakers such as principals, Spec. Ed. Dir.,
teachers etc."
(Principal) (1977)

13.

"Finance course should be taught by a currently
practicing school official."
(Principal) (1977)

14.

"Evaluation of classroom teachers, i.e., documentation,
probation and dismissal."

15.

"Discipline and dealing with parents."
(Principal) (1916)
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16.

"Process in selecting committee members for thesis-allow students time to take a few classes before
committing self to committee members."
(Principal) (1979)

17.

"In retrospect after being a principal for five years,
probably more emphasis on legal aspects involved in
personal and student concerns."

18.

"Updating Finance class and instructor."
(Principal) (1977)

19.

"Require a course on a specific grade level eg.
(Middle school).
Track it from an extremely practical
approach--daily expectations, duties, typical problems
etc.
School visitations should be included."
(Principal) (1976)

20.

"Omit the research courses and thesis--emphasize
philosophy of Ed.--leadership--supervision and
curriculum especially reading.
I felt and still feel
that the emphasis in the M.Ed. program to have
candidates to become researchers was misplaced.
It is
more important that the administrators know curriculum
and the philosophy of education as well as supervision
and leadership.
There are very few opportunities
for research at the local school level."
(Principal) (1976)

21.

"I felt that the program did not provide sufficient
background with ASB finances, teacher evaluation
techniques and practical curriculum development."
(Principal) ( 1976)

22.

"More actual experiences early in the program."
(Assistant Principal) (1976)

23.

"Clinical Supervision with practical information and
skill development on what, where, when and why of
classroom observation and configuration is a must
for Instructional Improvement."
(Principal) (1977)

24.

"More emphasis on school finance, public relations
and conflict resolution."
(Principal) (1977)
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25.

"Recognition across the state that Central 's program
and graduates do not need to take a backseat to any
other institution in the state."
(Assistant Principal) (1977)

26.

"You need to hire former principals who have broad
experience to teach admin. classes."

27.

"You need to require class which teaches techniques in
handling discipline problems, i.e., smoking, drinking,
drugs, fights, swearing, plus due process law."
(principal) (1978)

28.

"More instructors need to be aware of what is really
going on in Public Schools.
( Somewhat in touch).
Make the program more demanding.
More information
and facts that will help person on the job and
less theory."
(Athletic Director) (1979)

29.

"Someone should look into evaluating the middle and
lower level courses in the area of content and
instructor proficiency."
(Principal) (1978)

30.

"Stress greater understanding of the impact the
legislature and the state board have on the everyday
administration of schools.
Better prep in the area
of collective bargaining."
(Assoc. Executive) (1978)

31.

"There needs to be 'in the field experiences' such
as Ed. 5 6 0. "
(Principal) (1978)

32.

"On campus counseling.
I suggest summer quarter 1/2
day seminars for interns and principals while a
majority of those affected would be on campus-(swap sessions)."
(Principal) (1977)

33.

"Individual help and a practical approach to Ed.
Research Development."
(Teacher) (1978)
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34.

"Need more emphasis on practical school management
techniques (i.e., Collective Bargaining--Contract
Managem e nt."
(Assistant Principal) (1978)

35.

"Some of the on campus instructors taking a more
rialistic view if thesis is chosen, b e tter help in
Ed. Research to prepare a student."
(Teacher) (1978)

36.

"I completed a project--I was made
wasn't worthy to be bound a-nd added
collection.
I worked just as hard
many on their thesis."
(Principal)

to feel that it
to the 1 i brary
on my project as
(1979)

37.

"Need more survival courses in the way it is."
(Assistant Principal) (1976)

38.

"The discipline course should be a requirement."
(Principal) (1979)

39.

"Techniques for acquiring a job once the education is
complete."
(Assistant Principal) (1979)

40.

"Weed out poor professors. Need more who are
interested and teach."
(Teacher) (1979)

41.

"There was too great a gap · between theory and practice
in ·all my educ. at CWU. Theory is very necessary,
but there is a need also to become more acquainted
with exemplary programs and see them working. Theory
is worth little if it can't practically be limited.
I feel that part of your problem may be too many .
professors who find it distasteful to be getting
their hands dirty in the classroom.
So let the
students see, study and work with programs that work,
even if CWU professors aren't yet acquainted with
these programs.
I think it's more important to be
an instructional leader than a good talker."
(Teacher) (1979)
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42.

"You should get your instructors out of the building
to talk to the people who are administering and work
on the topics that take the most amount of time."
(Assistant Principal) (1978)

43.

"School Finance--! did not and do not feel I have a
good grasp of methods etc.
My course was too philosophical."
(Principal) (1979)

44.

"Less theory, more practical courses."
(Teacher) (1978)

45.

"I would say a class in problems with parents and
discipline philosophies of a principal."
(Teacher) (1978)

46.

"The Program is fine; but I would like to see
instructors do more than give rote knowledge.
We
need instructors who make the students use and
develop a variety of learning taxonomies."
(Teacher) (1979)

47.

"Poor assistance and supervision in the administration internship.
Left bad impression of principal
who agreed to work in internship."
(Assistant Principal) (1980)

48.

"A cooperation between the college and the school
district to provide some release time during the administration internship block."

49.

"Additional ITIP for Administrators is needed."
(Assistant Principal) (1980)

50.

"Basic courses, Ed. 46 7, 502, 501 etc.
(Teacher) ( 1980)

51.

"Prospective Administrators need to be subjected to a
wide variety of areas with which they must deal
daily--Special education, (rules and regs.), grant
writing, Title I programs, laws which we must be
familiar with in daily operation of building,
hiring techniques etc."
(Principal) (1980)

)
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52.

"I needed better counseling at the onset of the
program in planning the best sequencing of courses,
projects. There are inconsistencies in off campus
offerings--amount of work required and quality of
educational experiences.
(Teacher) (1981)

53.

"Informing and correlating the education and certification programs."
(Principal) (1981)

54.

"More attention should be paid to administering
PL 94-142 and to the W.A.C.S. in general.
Interviewing and job hunting could also be dealt with
in the later phases of the Internship."
(Assistant Principal) ( 1981)

55.

"Continue to upgrade the internshiR--that can be
the best part of the program when done right.
Work to get school districts to see the value of
providing a good internship program."
(Principal) (1981)

56.

"The in-fighting among the various factions trying to
control the power structure.
(Teacher) (198;1.)

57.

"Requiring books and then not using them.
busy work that is not meaningful."
(Teacher) (1981)

58.

"A number of professors should have retired two years
before they ever started teaching.
( I mean that.)"

59.

"Summer and evening classes--too many professors
who are simply putting in time--wasting their time
and ours."
(Principal) (1981)

60.

"Need more practical info."
(Principal) (1981)

61.

"Need clinical practice for each major aspect of
classes."

Assi"gning
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62.

"Instructors need to model good teaching techniques."
(Principal) (1981)

63.

"Keep classes relevant and current."
(Teacher) (1976)

64.

"Put Ed. research as required early in sequence."
(Counselor) (1981)

65.

"More practical instruction."
(Piincipal)

(1976)

66.

"Lack of guidance and outdated content became hoop
jumping. No emphasis on evaluation, and supervision."
(District Curriculum Director)
(1978)

67.

"Massive paperwork, reports associated with internship.
Some instructors were poor."
(Teacher) (1981)

Part II
Observations and General Comments regard~rtg respondents' answers.

The majority of comments that were made with

respect to areas in the program in need of improvement
appeared to be related to the content of various courses.
Many respondents felt there was
emphasis in some areas.

a

need for increased

As was the case with similar

follow-up studies observed during the review of related
literature respondents made frequent comments concerning
the need for less theory and more practical work.
The subject of how to deal with stress and conflict resolution appeared to be one area that the respondents
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felt should have greater emphasis in the program curriculum.
Both Teacher evaluation and ITIP ranked high in
the frequency of comments.

Many respondents felt that

these also were areas in the program curriculum that
should be given more attention.

It would perhaps have

been more appropriate had the respondents addressed some
of their comments regarding teacher evaluation in the
previous section which included strong features of the
program.

As noted in Tables 7 through 12 Ed. 516, School

Supervision, was fourth in the placement of first choices
of required courses with the highest degree of perceived
value.

)

required

This same course was second in the placement of
courses with the second highest degree of

perceived value and first in the placement of required
courses of the program with the third highest degree of perceived value.

No respondent included School Supervision

in any of the catagories involving a low degree of perceived
value.
Public relations and legal updates were likewise
areas where many of the respondents expressed the need for
greater emphasis within the program curriculum.
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in the

Presented in this final section of the chapter
are the general comments of respondents regarding what they
perceived to be opportunities in the M.Ed.

(Administration)

Program at Central Washington University that were not
available.
In Section II of the questionnaire respondents were
asked the following question:

What, if any, opportunities

should have been available in the M.Ed.

(Administration)

Program you pursued at CWU that were not available?
Part I of this section contains a numbered consoli-

J

dation of respondents' answers and comments regarding this
question.

In some cases the same respondent is responsible

for more than one numbered comment.

In each case the

respondents' position in education and the year they received
their M.Ed.

(Administration) Degree follows their final

comment.
Part II of this section contains some observations
and general comments regarding the respondents' answers.
Part I
Consolidatiori of Respondents' answers and comments
regarding the question:
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What, if any, opportunities should have been
available in the M.Ed.

(Administration) Program you pursued

at CWU that were not available?
It

1.

"More emphasis on evaluation of school personnel.
should be required."
(Principal) (i976)

2.

"Observation of teacher observation, conferences and
evaluation."
(Assistant Principal) (1976)

3.

"Opportunities are always there if you look for them.
I have no complaints or suggestions."

4.

"Well rounded program." ·
(Business Managerf Hospital)
(1976)

5.

"A more extensive program in observing evaluation,
special education, staff development curriculum.
(Principal) (1976)

6.

"Madeline Hunter's ITIP class should be required along
with clas~ in clinical supervision."
(Principal) (1976)

7.

"Grantsmanship/Studentbody Finance, Washington State
Law and a course on WIAA registrations."
(Principal) (1976)

8.

"A masters program in Special Ed. Admin."
(Principal) (1977)

9.

"Stress management course and more work on the
paperwork involved in building administration--how to
set priorities."
(Principal) (1977)

10.

"Course work in Fed. Programs and Grants Management."
(Principal) ( 1976)

)
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11.

"We were kept so busy, I can't think of time to do
anything else."
(Principal) (1977)

12.

"More actual experiences early in the program."
(Teacher) (1976)

13.

"More of a chance to visit with practicing principals
who have shown an excellence in various areas of the
principalship."
(Principal) (1976)

14.

"A course in Teacher and Board relations."
(Superintendent) (1978)

15.

"These were met somewhat, but not enough:
sch.col persons to lecture."

16.

"Set the curriculum more specifically to the job needs
of a public school administrator and teach."

17.

"Classes were not challenging enough. Higher standards
in classes."
(Athletic Director) (1979)

18.

"Suggest Course in 'Educational situations' that arise-role play--bring resource people in that have handled
specific situations first hand."
(Principal) (1978)

19.

"The opportunity to do a:n internship in a District
other than the one employed in or the University being
able to control the internship experience to a greater
extent."
(Principal) (1978)

20.

"More interviewing and job application emphasized;
how to go about seeking and finding a job."
(Teacher) (1978)

21.

"Class in problems with parents and Discipline
philosophy of a principal."
(Teacher) (1978)

More public
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22.

"Counseling--students and families--(single parents)
and (low income)."
(Assistant Principal) (1979)

23.

"Some exposure to office machines as well as computers.
Some help in achieving your school administration
career goals. How to combat internal conflicts."
(Assis t ant Pr 'ncipal) (1 980)

24.

"S.P.I. or Project Emphathy Training for teacher
selection."

25.

"Current research courses--what makes effective
teachers, trends in Ed. etc."

26.

"Conflict Resolution-~how to deal with parent complaints--teacher problems."

27.

"Teacher Selection--how to hire quality teachers,
what to look for, interview questions, committees, etc.

28.

"Decision-making skills--the process for making
decisions, who to include in decision-making, when
should a decision be made by only the principal etc."

29.

"Self-disciplined Student--ways an administration
can promote self-discipline in students, positive
techniques, pride in the school to reduce vandalism,
etc."

30.

"Course in Teacher Negotiations and Contract
Management."
(Assistant Principal) (1980)

31.

"A more complete internship, i.e., more time per .day
in O.J.T. (on the job training)."
(Teacher) ( 1980)

32.

"Additional outside staff from school districts in
Wash/Ore/Ida and the chance to compare notes with
their experience."
(Program Director) (1981)

33. "I feel that the more time spent on campus during the
Masters Program the better. To really be in touch
with course offerings, the library, the administration, etc., a student should be on campus.
I would
set up some sort of minimum limit of on-campus
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experience for all Masters students.
The Internship
on the other hand, is an invaluable off-campus
program.
Very important experience."
(Teacher) (1981)
34.

"Courses that focus on the use of computers in school
management--through technical rather than conceptual-could really help a rookie get his feet on the
ground."

35.

"How about WA Collective Bargaining Laws."
(Assistant Principal) (1980)

36.

"Everyone should have a computer course required."
(Teacher) (1980)

37.

"I believe a communications course should be required."

38.

"Personal Relations, including negotiations would
be helpful if reqtiired along with the suggested
electives of Time Management, Stress Managemnt and
Self Esteem Building ."

39.

"Some of my most enjoyable classes could be classified as Workshops.
Also more effort needs to be
spent on practical everyday problems and less time
spent on educational theory."
(Teacher) (1981)

40.

"Good professors who are . prepared and organized.
Teachers tend to teach in the way they are taught.
I will not (may not) pattern my work after far too
many Central teachers.
With budget cuts, I hope
Central will cut some of the dead wood from the
Educ. Staff.
Central can be an excellent University."
( Principal) ( 1981)

41.

"Updated classes.
(i.e. , Mastery learning, lea ruing
styles, curriculum impact. Middle school concept,
and scheduling/computer preparation."

42.

"Disciplining staff (How to)."
(Principal)

43.

(1981)

"More instructors with first hand successful
experience with present laws, etc."
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44.

"Design classes centered from specific objectives and
use practical experience to reinforce basic theory.
Help people receive a clear picture of the responsibilities--what the work is really about.
(Principal) (1981)

45.

"More contact with 'practicing' administrators."
(Counselor) (1976)

46.

"Show how research is applicable.
Current law and
applicable budget development are critical. The program needs to develop a person from where they are
not just to take a course content oriented that is
hon-functional."

47.

"People practicing in the' field could as sit new
principals well. They would 'have a friend that has
lived the experience recently.
Education is changing
rapidly and anyone who has been removed from the
struc~ure for five or more years will be surviving
more on theory than reality.
(District Curriculum Director)
(1978)

Part II
Observations and General Comments regarding respondents' answers.

Many of the same type of respondent comments

appear in this section that appeared in the previous sections
concerning areas of the program in need of improvement.
Stress management and conflict resolution were once
again areas which received a high frequency of student
comments.
Several respondents felt there should have been
more opportunities to visit with practicing principals in
order to get cur:ent first hand information with respect
to what is going on in the field.
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Once again the evaluation of school personnel enjoyed
a fairly high frequency of respondent comments and a
number of respondents felt as though there was not enough
opportunity to learn about Federal and State laws.
Several n~w areas were surfaced by the respondents
in this section as areas where they felt they were denied
opportunities to learn.

These areas dealt with an

orientation to computers, the subject of collective bargaining and advice on how to go about finding positions
in administration.
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Table 1
The Respondents Divided According
To Classification and Sex ·

Respondent
Classification

Males

Females

Sub-Total

%

N

%

N

lo

Graduates Who Have
Become Educational
Administrators

(38)

50

(12)

16

(50)

66

Graduates Who Are
in Educational
Positions Other
Than Administration

( 17)

22

( 7)

9

(24)

31

( 2)

3

(2 )

3

( 57)

75

Graduates Who Are
No Longer in the
Education Profession
TOTAL

(19)

25

N

( 7 6) 100

~

w

Table · 2
Respondents in Educational Administration a~ Differentiated
by Category of Position, Average Age, and Mean
Years of Educational Experience
Administrative
Category

Number

Percent

Mean Age

Mean Years of Educational Experience

(2)

3

38.5

15.0

Principal

(36)

47

38.3

14.7

Assistant Principal

(11)

14

35.0

12.3

Teacher

(18)

23

36.8

10.8

(9)

13

37.3

14.7

(76)

100

37.2

13.5

Superintendent

Other
TOTAL

Q'\
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Table 3
Location of Educational Setting Where Respondents
Completed Their Internship

Principals & A. Principals
N

%

Graduates in Other
Educational Positions
N

%

All Graduates
Who Completed Internship
N

%

Urban

(12)

17

(5)

7

( 17)

24

Suburban

(12)

17

( 9)

13

(21)

30

Rural

(24)

34

(8)

12

(32)

46

(48)

68

(22)

32

( 70) 100

TOTAL

Note: A total of (6) or 8 percent of the respondents have not yet completed
their Internship. Number of respondents who have completed is (70) or 92 perceht.
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Table 4
Types of Educational Settings Where Respondents
Are Currently E~ployed

Institutional
Category (School)

Employment Locations
of Graduates in
Primary Admin. Positions (Prin./A.Prin.)

Employment Locations
of Graduates in
Other Educational
Positions

All Graduates in
Education who
Responded to
This Question
N

%

3.0

(3)

4

(2 )

3.0

(8 )

11

18.0

(2)

3.0

(16)

21

(6 )

9.0

( 1)

1. 3

( 7)

9

(3 )

4.0

(1 )

1. 3

( 4)

5

Elementary
(Rural) .

( 17)

22.0

( 17)

22

TOTAL

( 47)

63.3

(55)

72

N

%

N

Secondary
(Urban)

(1 )

1.3

(2)

Secondary
(Suburban)

( 6)

9.0

(14)

Elementary
(Urban)
Elementary
(Suburban)

Secondary
(Rural)

( 8)

lo

11. 6

Note:- Recapitulation of locations where respondents are currently employed:
Urban (7), Suburban (9) and Rural (31).
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Table 5
Strength of M.Ed. (Administration) Program that
Gave Impact to the Quality of Education

Excellent
N

%

Above Average
N

%

Average
N

lo

B.elow Average
N

%

Poor
N

%

Instruction

(11)

15

(43)

57.0

(19)

25.0

(2 )

3.0

( 0)

0

Facilities

( 17)

22

(34)

45.0

(25)

33.0

( 0)

0.0

( 0)

0

(8)

11

(43)

56.0

(22)

29.0

(3)

4.0

( 0)

0

Advisement

(34)

45

( 14)

18.4

(23)

30.2

( 4)

5.1

(1 )

1. 3

Individual Study

( 17)

22

(25)

33.0

(31)

41.0

( 3)

4.0

( 0)

0

Course Offerings

a,

......,

Table 6
Extent to Which M.Ed. (Administration) Degree Made
a Positive Contribution to the Recipient

Major Factor
N

Ability to
Obtain a Job

%

Somewhat
N

lo

Little Influence
N

lo

(42)

56

( 17)

23

(16)

21

Preparation for
A Specific Job (42)

55

(28)

37

(6 )

8

Competitive
Salary

(31)

41

(30)

39

(15)

20

Personal
Satisfaction

(62)

82

( 8)

10

(6 )

8

Employment
Preparation

(47)

62

(22)

28

( 7)

10
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Table 7
R~quired Courses of Program with Highest
Degree of Perceived Value

Placement of
First Choice

Course

N

lo

First (a)

ED. 586

The Principalship

(23)

31

Second (a)

ED. 580

Ed. Administration

(14)

19

Third (a)

ED. 500

Ed. Research and Dev.

(9 )

12

Fourth

ED. 561

School Supervision

(8 )

11

(21)

27

(75)

100

(a)

Other (a)
TOTAL

Other Choices

Note:
(75) or 99 percent of the respondents replied
to this question item.

O"I

\D

Table 8
Required Courses of Program with Second
Highest Degree of Perceived Value

Placement of
Second Choice

Course

N

%

First (b)

ED. 586

The Principalship

(15)

22

Second (b)

ED. 580

Ed. Administration

(12)

18

ED. 561

School Supervision

(12)

18

Third (b)

ED. 500

Ed. Research and Dev.

( 7)

10

Other (b)

Other Choices

(22)

32

( 68)

100

II

TOTAL

( b)

Note:
(68) or 89 percent of the respondents replied
to this question ite~.
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Table 9
Required Courses of Program with Third Highest
Degree of Perceived Value

Placement of
Third Choice

Course

N

io

First ( C)

ED. 561

School Supervision

(8 )

15

( C)

ED. 581

School Finance

( 8)

15

Second ( C)

ED. 580

Educational Administration (7)

13

Third ( C )

ED. 700

Thesis

(6 )

11

Fourth (c)

ED. 562

Elementary and Middle
School Curriculum

. ( 5)

9

(19)

37

(53)

100

II

Other ( C)
TOTAL

Other Choices

Note:
(53) or 69 percent of the respondents replied
to this question item.

.......
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Table 10
Required Courses of Program with Lowest
Degree of Perceived Value
Placement of
First Choice

Course

N

lo

First (a)

ED. 581

School Finance

( 17)

24

Second (a)

ED. 500

Ed. Research and Dev.

(11)

15

Third (a)

ED. 552

Advanced Human Growth
and Dev.

( 7)

10

Advanced Ed. Statistics

( 4)

6

(32)

45

( 71)

100

Fourth (a)

ED. 504

Other (a)

Other Choices

TOTAL

Note:
(71) or 93 percent of the respondents replied
to this question item.

-..J
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Table 11
Required Courses of Program with Second
Lowest Degree of Perceived Value
Placement of
First Choice

Course

N

%

First (b)

ED. 501

Educational Foundations

( 7)

15

( b)

ED. 500

Ed. Research and Dev.

( 7)

15

Second (b)

ED. 581

School Finance

( 4)

8

Third (b)

ED. 562

Elementary School Curr.

(3 )

6

Fourth (b)

ED. 467

Philosophy of Ed.

(3)

6

Other (b)

Other Choices

(24)

50

(48)

100

II

TOTAL

Note:
(48) or 63 percent of the respondents replied
to this question item.

........,

w

Table 12
Required Courses of Program with Third
Lowest Degree of Perceived Value
Placement of
First Choice

Course

N
(5 )

16

( 4)

13

( 4)

13

History of Education

( 3)

10

Educational Foundations

(3)

10

(12)

38

(31)

100

First (c)

ED. 467

Philosophy of Ed.

Second (c)

ED. 562

Elem.

ED. 500

Ed. Research

ED. 502
ED. 501

II

( C)

Third (c)
II

( C)

Other (c)
TOTAL

%

Other Choices

& Middle Sch. Curr.
& Dev.

Note:
(31) or 41 percent of the respondents replied
to this question item.

."'-J
·~

Table 13
Elective Courses of Program with Highest
Degree of Perceived Value

Placement of
First Choice

Course

37

Observation & Interview
Skills

(8 )

13

Group Processes &
Leadership

(6 )

10

ED. 693

Internship in Sch. Admin.

Second (a)

ED. 560
ED. 487

%

(23)

First (a)

Third (a)

N

Fourth (a)

ED. 506

Education Futurism

( 4)

6

(a)

ED. 594

Law and the Educator

( 4)

6

(a)

Other Choices

( 17)

28

(62)

100

II

Other
TOTAL

Note:
(62) or 82 percent of the respondents replied
to this question item.

"V1
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Table 14
Elective Courses of Program with Second
Highest Degree of Perceived Value
Placement of
First Choice

Course

N

lo

First (b)

ED. 695

Internship in Sch. Admin.

(9 )

23

Second (b)

ED. 583

School

& Community

(5)

13

( b)

ED. 560

Observation and Interviewing Skills·

. ( 5)

13

"

Third (b)

ED. 567

Educational Change

( 4)

10

Fourth (b)

ED. 594

Law

& the Educator

( 2)

5

Other (b)

Other Choices

(14)

36

(39)

100

TOTAL

Note:
(39) or 51 percent of the respondents ~eplied
to this question item.
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Table 15
Elective Courses of Program with Lowest
Degree of Perceived Value

Placement of
First Choice

Course

N

io

First (a)

ED. 467

Philosophy of Ed.

( 9)

29

Second (a)

ED. 583

School and Community

(6 )

19

Third (a)

ED. 566

Evaluation of Sch. Program (5)

16

Fourth (a)

ED. 487

Group Process~s and
Leadership
·

Other (a)
TOTAL

Other Choices

(3 )

9

(8)

27

( 31)

100

Note:
(31) or 41 percent of the respondents replied
to this question item.

-..J
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Table 16
Elective Courses of Program with Second
Lowest Degree of Perceived Value
Placement of
First Choice

Course

N

%

First (b)

ED. 467

Philosophy of Ed.

(3)

38

Second (b)

ED. 502

History of Ed.

( 2)

24

Other (b)

Other Choices

(3 )

38

(8 )

100

TOTAL

Note:
(8) or 11 percent of this respondents replied
to this · question item.
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Chapter 5
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
Contained in this final chapter are the summary,
conclusions, and recommendations based upon the findings
and analysis of data reported by the 103 respondents who
received a Master of Education degree in school administration from the Graduate Division of Education
Central Washington University the Summer quarter 1976
through the Summer quarter 1981.
Summary
The purposes of this study were (1) to determine
selected demographic characteristics of master degree graduates, who majored in school administration,

(2) to ascertain

the extent to which these selected graduates perceived
the courses of instruction in their academic preparation
as being relevant to subsequent educational administrative
functions; and (3) to determine what the respondents
believed were the s~rong features of the Graduate M.Ed.
(Administration) Program and (4) to determine what the
respondents believed were the weak features of the M.Ed.
(Administration) Program and finally (5) to determine what
areas of the program respondents believed were in need of

)

improvement.

An extensive review of related literature
79
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preceded both the formulation of the project and the
instrument used in the collection of data for this study.
A questionnaire format (Appendix B) was selected for use as
the instrument, as objectivity was a major concern in
regard to the responses of the graduates.

Seventy-six of

the 110 questionnaires were returned for a return rate of
74 percent.
Of the 52 respondents in educational administration
positions 71 percent (37) were male, and 29 percent (15)
were female.

The average number of years of educational

experience for the administrators in all categories combined
was 12.6.

(Forty-eight) or 63 percent of the respondents

were educational administrators.

Seventy-five percent (36)

of the respondnets in this classification were male, and
25 percent (12) were female.

(Twenty-six) or 34 percent

of the respondents were in educational positions other than
administration, and 3 percent (2) were no longer in the
education professions.
The concluding profile suggested by the responses
of the graduates who were administrators indicated that the
average respondent in administration was male, 37.6 years
of age .and a resident of Washington, had acquired 9.4 years
of ~eaching experience and 5.3 years of administrative
experience.

The administrative position acquired most

often by the respondents was that of principal.
The difference revealed by a total of the responses
_)

of the respondents in educational administration and the

81
respondents in educational positions other than administration appeared to be primarily in years of teaching experience.

The respondents in administration had 2.1 fewer years

of teaching experience than those respondents in other
educational positions.
Conclusions
A training component which requires close university-school district cooperation is the whole broad area
of planning, development, and evaluation of preparatory
programs.

A number of the respondents in this study have

commented upon the theory-practice gap in administrative
training.

Some practicing school administrators view

university professors as out of touch with the everyday
problems they encounter in the field.
To help in resolving this issue, a group of
practicing school administrators could meet periodically
with professors of the Department's Division of Educational Administration to discuss the university's school
administration preparatory program.

Central Washington

University's Division of Educational Administration could
thus have an advisory group of practicing s~hool administrators--drawn from a variety of positions and locations
throughout the state of Washington.

This committee could

meet at Central Washington University on a periodic basis
to exchange ideas in areas of mutual interest.

This group

might not just react to ideas; it could be expected to

82

initiate ideas as well.

It could do so with respect to

the planning of what goes into the admiriistration prepatory
program, to the design of ways to incorporate changes into
the program, and to the evaluation and interpretation of
program changes once they have been implemented.

This

advisory~ group, could have a significant functional
responsibility for any changes that might be implemented as
well as for evaluation of the results.
And finally it should be noted that a very strong
feature of the prepatory program for administrators at
Central Washington University is the close personal
attention and advisement given to the candidates by members
of the faculty.

It would appear that this aspect of .

sincere interest and concern on the part of the faculty has
by and large resulted in a very positive image of the
institution by most of the respondents included in this
study.

It would further appear that the past success of

the school administration prepatory program within the
Education Department of Central Wahington University ·may
in large measure be attributed to this one highly visable
aspect of the program.
Recommendations
The following recommendations are made based upon
the findings of the study:

83

1.

Maintain the current courses of instruction

which presently compose the M.Ed. school administration
curriculum at Central Washington University.
2.

Further study and consideration should be

given to the introduction to the curriculum of an elective
course of instruction involving the study of Crisis
Management and Conflict Resolution.
3.

'

Further study and consideration should be given

to the inclusion of an introductory course in Computer
Science as an elective course of instruction.
4.

Further study and consideration should be given

to the addition of Ed. 594, Law and the Educator, to the
list of Required Educational Foundations and Research

)

Courses.
5.

Further study and consideration should be

given to the establishment of an advisory group of
practicing school administrators drawn from a variety of
positions and locations from School Districts throughout
the state of Washington.

This advisory group would meet on

a periodic basis to exchange ideas and information of
mutual interest with the University Education Department
(Administration) faculty.
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APPENDIXES

APPENDIX A
ORIGINAL LETTER TO THE GRADUATES

_)

CENTRAL WASHINGTON UNIVERSITY
Ellensburg, Washington 98926

Affirmative Action/Equal Employment Opportunity/Title IX

DE;PARTMENT OF EDUCATION

January 25, 1982

Dear (Respondent's first name)

The Education Department of Central Washington University is presently
conducting an evaluation of our M.A. Ed. (Administration) program. This
five year evaluation involves those students who graduated from CWU with
M.A. Ed. (Administration) degrees from the summer quarter 1976 through
the summer quarter 1981. This evaluation is intended to help us keep
our programs of study at a high level.

)

I ask your cooperation in this survey. You could help our department
considerably by completing the enclosed questionnaire and returning it
to the Education Department in the enclosed envelope.
You will note that
hand corner. This
the questionnaire.
who do not respond

the questionnaire has a number in the upper right
number serves to help us determine who has returned
We need an efficient inexpensive way to remind those
and the number helps to accomplish this.

The Education Department agrees to safeguard the confidentiality of your
response. Upon conclusion of this study respondents will be provided
with a brief summary copy of the final evaluation.
I thank you in advance for your cooperation in this matter.
Sincerely,

Robert K. Carlton
Chairman

RKC:skb
enclosure
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APPENDIX B
THE INSTRUMENT

'J

QUESTIONNAIRE
CWU M.Ed. (Administration) Degree
Five Year Follow Up Study 1976-81

Pi

: I:

Basic Information

1.

Male
Female
2. Age
Year you receiveayour M.Ed. Degree.
Years of teaching experi_ence. Elementary
Secondary _ _
Years of experience in school administratlvepositions. __ _
Were you in a school administrative position prior to receiving
Your M.Ed. (Administration) Degree?
yes
no.
If your
answer is "yes" please indicate posi.tTon:- - - - - - -- - - - - - -Have you completed your internship?
yes
___ no.
Please check the type of school dist ric-t~-n whi en you completed
your internship.
Urban
Suburb n
Rural
D"oyou hold a rovi s ion 1 prl nci.pai's credential? . _ _ yes
no.
Do you
hold
a
S
andard
princip
RL's
credential?
_
yes
no.
11
11
I
yes
di.d you co mp let
th r quirements througl1-c.W.U?
_yes
no.

3.

4.
5.
6.

7.
8.
9•

10.

PART II:
11.

12.

13.

14.
15.

16.

Please answer only those questi.ons applicable to you.
Are you now, or have you been employed in a position where your
M,Ed. (Administration) Degree has been necessary?
_ y e s , am now so e mployed.
_
yes, have bee n mployed, but not now.
no hav e not b e n a nd am not.
rr--you answered "y es " to question 11 please indicate the
appropriate school ad ministrative ~~sition.
_
principal _ _a s sistant principal
other (please explain)

··- ·----- - - - - - - -- - -- -- -

If you answered "yes" to question 1} indicate the school level

where employed .
Elementary
Jr. High
Senior High
Tryou answered TTi=ic>H to quest i on-f 1 d es cribe the position Or
nature of your current employm e nt. ____ _
-~--·- - - - - - - ~
How would you describe the type of community where you are
currently employed?
Urban
Suburban
Rural
Other (please explain)

-

If-- - - - - - -- -- - - - - - - -·-·- - -- ·----·-- - - - - - - - - - you

17.

Ho,

18.

V

,

QUESTIONNAIKE--Page 2

21.
NUTE:

22.

To wh at exte nt cljd the M. Ed . (Administration) Program at CWU meet
the exp ctntio n .· you h ad prLor to e ntering the program?

_

Excel Lent

Good

Fai.r

Poor

At tac h e d as an enclosure to t hi s qu stionnair e is a listing of· the
c urrent required and elec -i ve courses nc · ud ed i n the M. Ed .
(Administration) and C r.t'fication Program at CWU. Please review
these courses be for an . wring he 1oTiow1 ng questions.
List t~e required courses i n th Program you ound to be of
..
~~t1o na valu e . ( ln ord er of priorit y " i.1 " be ing mo st exceptional.)
Course Number and Name
Why was it c xc e ptiona ~?
a.

b.
c.

-------

-----

---

d.
23.

List the required courses in the Program that you found to be of
little value.
(In order of priority "a" being of least value.)
Course Number and Name
\ihy tittle value?
a.

b.
C .

d.

24.

-------

List the elective courses in the Program that you found to be of
exceptional value.
( In order of priority "a" being most exceptional.)
Course Number and Name
~ hy was it exceptional?
a.
· - - - - - - - -- ·----- b.
c.
d.

2 5.

List the elective courses in the Program that you found to be of
li.ttle value.
( In order of priority "a" being of least value.)
Course Number arid NamP
a.

b.
C •

26.

d.
What do you~

ENCLOSURE TO QUESTIONNAIRE

' l

Master of Education (Administration) 54 Credits
Credits

1.

9

Required Educational Foundations and Research Courses
(May select from following courses)

3
3
3
4
3
3
5

*ED. 500 (Ed. Research and Development).
ED.
ED.
ED.
ED.
PSY.
SOC.
2.

467 (Philosophy of Education)
502 (History of Education)
... .
504 (Advanced Ed. Statistics) . . . ,
501 (Educational Foundations) . . . . · ,
552 (Advanced Human Growth and Development)
425 (Sociology of Education)
. ·. . , · · ·
*ED. 500 is required
Required Courses (Cont.)

5

ED. 586 (The Principalship) . . . . .
ED. 561 (School Supervision)
... .
ED. 580 (Educational Administration).
ED. 581 (School Finance)
ED. 700 (Thesis or Option)
.....
3.

3

5
3
0 or 6

Select one of the following:
(a) ED. 562 (Elementary and Middle School Curriculum)
( b) ED. 564 ( Secondary Curriculum). . . .
· · · ·
Electives from the following suggested list:
ED.
ED.
ED.
ED.
ED.
ED.
ED.
ED.
ED.
ED.

ED.
ED.
ED.
ED.
ED.
ED .
ED.
ED.
ED.
PSY.
EDMD.
SPED.
SOC.
SOC,
ED.

467 (Philosophy of Education)
487 (Group Processes and Leadership)
488 (Group Dynamics and the Individual)
506 (Education Futurism)
511 (Analysis of Teaching)
542 (Individualizing Instruction)
560 (Observation and Interview Skills)
563 ( Middle School Curriculum)
565 (Program of Curriculum Improvement)
566 (Evaluation of the School Program)
567 (Education Change)
568 (Assessing Student Nee ,·
570 (Clinical Supervisior
571 (Continuous Progre~
582 (The Middle Schoo 1
583 (School and Com~
584 (Personal Rela '
599 (Seminar)
693 (Internshir
444 (Tests anr
578 (AdminiP
585 (Admip '
Mode"
360 (Tb
459 (F
588,

, ·

·

3
5

QUESTro~rn/\rRE--Page 4

ADDITIONAL CO~iMENTS -

----~_
-- -- ---

- - ---- - - - - - - - - - - - - -

~

J

--

, _- J-

____,_

_ _ _ _ __
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